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ABSTRACT 

Adaptable as a planning and analysis tool for any 
educational unit which desires ^o assess resources and needs for 
reading/literacy instruction, this needs assessment has been designed 
with three basic sections: summary of present programs; projections 
and priorities for new programs; and a summary of refading needs. The 
assessment procedure is broken down into the following 12 categories: 
loca^tion/physical plant/ equipment ; number of students; hours spent 
per week on reading; organization; basic approach; techniques or 
methodology; student grouping; evaluation; fl-axibility or 
adaptability of program; program alternatives;* supplies/consumables; 
media equipment; staff teacher resources. (LL) 
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Tntroduet ion 

Oni' of [hi- ?uost (Mff)V'uU rli;illv'np;('b- with which educators ;irc foccd 
i.s the tn.^^k (h- . (dupiiuj <mi (ippropriait^ ro'idiup; prof^rani I'or ruhills or 
youn:^ .ululf.s who }ov<i at;o rcji-cU/d lending as prooonled in sehools. 'J'his 
p'ruitp iff pvcyi'Ur, d isencMiantf\l with Ira'Jitional approaches lo learjiing, 
will not volunt rily ^"ubjoct themselves io yet annlh^v' situation which is 
suri( ^ h^t con.p -titive and threatens to i xpose their lack of knowlcd^{e and/ 
or : -^iU, This pr(ihle*nj parlicuLM'ly aeutc for th(» con eelioiial (-(hr-ator 
who nuist worh vilh insliiutionalixc-d offonders, \/hethcr (ululi or juvc-nUe. 
It is 1 ard to i^ r«f. iiH^ a studeiil j^roiip uitii vStron^^ei* t\*e]in;j.' and more 
dill eull '*!ianjM e:.*^ around this issue. 

An :t<!dilf(.r^.a problem ?s that of r:ettin):T an adult to face (hc^ fact that 
lu- <-:uvi'A rc^ad. hi a Hterate socic(\ wher<; so nnich value i.-. plac^ed on 
■ tid^' ha :Ie skill, to a.dndt that: one cannot cope with the prir.led word 
ine\;i«,!.lv thrc-Ji ii ; Joss^of status and self-cone..*p{. 

In ^ f^ite of of the ditfi'-uliios, thc^re arc pro<{i*anis w.hicji have 
hee.f sr.rees-ful. Altliu(?:di (Lei*c is no "sure-fir-e" prof-rani for all indi- 
vid> there I'-n- ^os)e oim(-vtil prineip]<^s and desirable c^ic^jK^nls whi'-h 

S(*e* i to eon)e tl^.ou.uh per.sistC'ntly. 'J'hese inckHle: 

1) A situation which dcMnands oc, ai Jeast, c*ncoaira(;<s« a leai-ner to 
to work alune st ems to be more tuceessful thaji a ^'whole class'* 
DppfH)ach. 

2) ProgranriKrl instruction (which meets the first crttei^ion) has 
been successful in many locations. 

3) Thn ability to relate jjositiveiy to anothec adult in the learning 
context is a puwc^rful motivating ibree. 

4) Th( u.se of smalJ groups interaction is higldy desirable when 
attemptine to judn'ovc' learning objr-ettves of a j igJior orch^r' such as 
application, analysis, synlh(^'^is and evaluation. 'J'hese skills are 
necessary when considering reading compreliension and appjicalion. 

5) Tutoring;, when the tutor is pi^operly trained and iias appropriate 
materials, is becoming more prevalent and lias proven its eff^-^ctivcnes; 

G) The use of now technological aids insures a consistent presentation 
and, among olher thuigs, is espC'Ciajly hidpful v/itji sequ^-need drilL 

•Se(« lUooin, IJeniamin, editor, "Toxonon\y of ICducational Objectives'^ 
HandbMol: J, T^lu' rv,pnitive Doniain, Lon^Mnans, (Irenn & Co. , New York, 
lynO, pf>. 207. 



i). 



7) .Materials intcrostinjj to the adull learner are becoiining available 
in greater numbers. 

8) AsiJef-^sment devicci:; winch permit a teacher to diagno5:e a specific 
deficiency are jvow becoming available. 

9) 'I'echnierv] assistance ai>d staff dcvelopnienl progi ams are available 
and should be tailored to specific situations and constraints. 

T)\ere have been a few attempts to ''put it all together" into a systems 
approach to rea^ling. In essence, the systems design allows for (a) diagnosis 
usually by a spceiali5:t, (b) prescription of speciric reading activities as a 
re^-ult of the eiagnostie procedure, (c) a learning experience \/hich can be 
tailor^Nl, V. Hiiin Ui:^ils, to the individuril's learning style and deficiencies, 
(d) a p(>si-assessro(-nt to determine \vhether o)* not the ski]l v/as internal- 
ized aT d (e) moviai: on to a new skill or recycling, perhaps with different 
mafei iab*. * , 

This apprpac'o u>'ua11y redefine.- the role of the teacher and demands 
sk?lis cf a nianu. erial aatui e rather than thor-'c of tradilional instructn)n. 
Such a c:i!jit;e is ncL^'\^sary and staff dcvoloprnenl activities are recom- 
mended for jcc()i>«pliidunc^nt. This, cI coarbc>, does not negate the 
vair-* of ilu' tea< U^. v per se: in :lead it gi^'e-:; imne<os to Ih--^ idea thut M»aehers 
ncc*d to ei:ii:'.e Uifforx^nT hkills lhan Hiey now employ. It presumes, ralhei, 
that ntc>st stud^'^its nrnxl u nun^ber of different kinds e.f encounters, including 
experier.ce v>'ith programmed xnalcnanh:, small group interaction and inde- 
pen'h,jii reading activities. 

The systems approach, although not nev/, iias remained relatively un- 
developed unlil recently. For further information on the subject, contact 
is sugge-itr-d v;ilh the Clearinghouse for Offender Literacy Programs at 
1705 DeS^les Street, N. W. , Washington, D. C. 20036 [phone (202) 1^23- 
568G]. The Clearinghouse is a special program supported by the U. S. Office 
of luUieation VvJiich sr-rves educators and learners in correctional systems 
and inslilutions. (mc item which may i)e particularly helpful- Avhen cornplei- 
ing this ne^'ds assessment Jiandbook is the Clearingliouse publication 
R<*ading Program Rosoui^ce Manual for Adult Basic Education*' (January 
1974, 200 ppj. 

John E. Helfrich, Ed* D. 
Dicrector, Clearinghouse 
for Offender Literacy 
May 1974 . Programs 



NICKDS ASSICSSMIONT 



This needs iu>i3t 'ssiiicnt has been designed with tln^ee basic sectionn. 
Th(\v are: 

1) Summary of Present Programs 

2) Projoclions and Priorities for new Programs 

3) A Summary of Reading? Needs* 

'I'iie main pa^^fose of Uu'^ procedure is to syr:tematize planninj^ pro- 
ceui:r' i-: in the < ^*ca of readuig. It will provide a concise picture of where 
you TMX , whrrt- you want to/^o, when it will be accomplished and how 
nnieh it v. ill cost. The pro'-c^uuie will ^*lso force the correctional educa- 
tor U) 1<vj1: at all aspcts of a reading program and consider more than 
jo>{ m qMii.ition of n*^*w tests or a now basal program. 

la priority :»r(»na, it is important to set priorities wliicJi will 
r^'-- t.K ill vhc esi. SI 1. liinent ol program improve mfMitb on a timr-^-p)jased 
baf'i: . conii'lf, tcJ eai^efully, tins documpnt should bc-]p acrou>pli:4^ 
thai o'>\' ctive. 

(V - \^'ovi\ of rr>i ['on. This fiandbook is adapta'ole as a )j)la]injr;g 'Mid 
swilj iu7r.T(>r '< li^ i due " ;;>ncil unit which desires to assess rcsuurc^os 
and 1. x'-^^ for rv.nP .K^/U'erncy instructir)M. The corr(>ctional I'vli^cofor 
s]:o ^\ ' v.ilh V ^^:.-a11 ouf'OC'"r popaialion and c'virera*«\ly lxmUv(i rr:"ou"ce 
(one ii* 'tr^ictor, onf^ cltiyyroom, an annual studou group well under 3 00) 
may feol Uiat th«' ]i arJbc(.k\s slr-ucture ni.J forms arc better suited to l^i^j^c 
sch<»o'!:. iyr- insli! vtir^p^ Neve rthtOess, ec)}isidcral)le benefit can h^c derived 
fron- u S the infor/nation, even if the charts require few and modest 
entries' Tor his or her parlicuior facility. 

hV)>^ too long, sn:all basic in''';truction units and their administrator/ 
teachers have been d(niied accerjs to the planning and analysis tools 
incr^'(^sing]y leaned upon by ]'>rger agencies and school complcies. 
Coric(Hionn] educators v/ho deal v/ith any si?ed facility are urged to giVe 
thf^ «• ;/t ssfiH^rit a "l^y". Th< y cannot lielp but clarify needs, fliirilang 
all(^ia r<tives, insij;hts and "rcc^l ^vorid*' constraints that must bo dealt 
v/ith if tlio}' are to achieve their reading program ob^iectives. 7his is 
true <-/<'ri if the ultin^ate conclusion is (h?^t their institution is too small 
to niaiutain a viable *'in- bourse*' reading pi^ogram unless through coritract 
or ^'purr hasr of .service*" an a::;{r ments v/ith nearby school sysl^'-ms or 
commrajicy "J:i:.ht to Read" programs. Ttie Clearinghouse for Offender 
Liter.' J^rogran^s v.(*lcomes inquiries concornirig Uie applicatioii of 
the ar^s(^^sment to the most \nodest-si/,ed ABE program. 
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3x)catiop of Pi or^i-an^ - J^hysical Plant - jOg uipineiH 

The inwni of tins .'H>cnon is lo cMo you the oppor! unity tc lock ovei- 
your faciiiti->s ui lovnv.^ of then i oJat:on;^bip to your \:roin-om objeotivc-s. 

'I he ovcr;'U iMling will be either _.-nin_s£aH_'2i ^V^'*^^ f^^' i ^'"'^ 
you may v. u h to hst .'^pennfic poi'it^ under cnei) caieco'\y. "this v. ill give 
you a.n in\.-uloi'y of need.'., for plaiir.iiig purpoi-^cs. You may \vi.-^h to IihL 
rof>m by r-co'n. Develop a paitern \;hich will porrnii i r'ly.sis v.ho'» couHirU-. i i!g 
imnin\ ii-^- ;.o'ir Hifi.atinn. 
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r.ui.v-iiar V 11; 'Hic^: Satisfactory Unsatisfaclory 

(1) 





L(a) 



Localio)! (^f Pr()<>rtup> - Pbysic^aJ Plrnil - Kquiprncnl 



Needs 



Lisf space re(|uiromen(n, elc. wliicli are not presently available* 
AsHign priority if new space would 1>^^ de^li^able uid add coi;l esliinale. 

Esthna^cd 



I) 








2) 








■A) 








4) 








5) 
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l\\^ti;Hat(Hi 



Year 



f^»'i';nt^ 



1 1 „^ 

n 








2) « 








3) 








4) 








5) 









o 



1. ''Year'' refern to ihe year in which yoa project completion or attain- 

ment of items under cousideralion. This pc^rmits long range 
plnnninff of proffrnmn. 

2. "Priority'' - Use "1" for lop priority and "3" for lowest. This, when 

used in con june lion with \(ar, will* provide a system for developing 

bud;^el.? or mailing budf>et cuts. 

3. '^Kquipinent"" Fm^niture, r>ludy eaj^rells, desks, tt^jles, chairs, book- 

ca5a\' , etc. 

(2) 
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11. 



Nurnb^^r of SUuI.mUs 



lo csiiniaic Ihc pc^tenlial ncod for A])]) ruadinj^ ]i> your ^a(uat5on it 
is nt^cvt ^.livy to know ihe (*>:tCMU oi the diso!)lcMi rca(ii*r^ in yoiH^ in.^Hiliif 
If there ore reading Lest score.s available for each f>UHU'nt, delernuue the 
total whiv^i fall belo.v lh(* uth j/rade. First, deu^nnjrie iIjc nunroer of 
Hludenl'^^ presently (nirolled in ABIC reading*' proj,iaiiK-. Divide (ho 
smaller mnnber (tliO enrolled ABv; students) by the ]>'«:'v;er (the tcr.al disa- 
ble»d i*oading popnLUinn) to find Ihe percenlaj;e uf Hlu:lent.^^ you are roaehi^''C- 



(1) 
(2) 
(3) 
(4) 



total nurnibc r of inmates in i'lSt i tiUicu v/ho read 'oelov/ 

Gib grade level 
total rxumber of inmates (enrolled in AWK 

(2) (b\ Idvd by (J) equals tlio p-^x eont^- ;e of .sM!^M>nts wh^'eh 

nc^ed l)asie roadir?. hc-lp who h'^^: actuati\ beir,/^' sef^ved 

100 p(^reent n/.. .s (:w t^,|--is the pv» v>^'iitaj-e o^ -;\den^s 
v/hich» would ^.jualily for AHT* insLruetiou. 



(3) 



(J 
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11. (a) 

Niunhcr of Students 



This should reflect you) present ability to ixiach Iho^^e stuu<Mils \,1k) 
have a need but ai'e not presently enrolled. ^ 



in-e.sentr Number of ABIO Studc^nt.^ Enrolled in Rea<linjv 
Potential Number of ADK Studentr ICnrolled in Ueadinj^^ 



Inerea^ e Desired 



Year Pjm(h il v 



n 






2) 






3) 






4) 







Nol(^: Need for bvd;:j(4 eommilnionl to cover increase. Staff, materials, 
space, etc. must be considered and entered in appropriate secHon.^ . 



O 
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(4) 



hi 



,u. ■ • O 



of Loui-r per v;<'C'k ol" avnii-jMe readiiu* inj'lruc(i\»n 
fo** \IU: Mu l^*nis - by rla^.^^ (or .slu<UMit hour.s p^^^ 

# 



li L 



e 



III. (a) 

llo\u\s S pt^nl 1\m - Week on lioacHnt^ > 



?:i ^ I • fo .'K^'/on^^li h U)0 prorfrnrr> obi(M:tivcF trorc Upio is noodcd with 

* ' 

Pi V ,- 'Tit \i:ii;t*or of Koui^' per \\'(;ch A\ailablc for l'\acli 

^ C L'K^'j> or i -itiCMUit 



l>( .^Mnd XuM'Uo)- of noi!»":-i per W-ot^k for l^ac}l C'lass or 



ivMr'on-a ^^ua'^ Xet^cled (Will tins i.itroa^^e i^taff*:^ 





^ ^ ^ 

i 
























4 





nui.'f r<.i;';' t 'o fiV'ui i- lb" iiunil'cr of ncv.' cla.MSf.s timos tlic increa.sefl hours 
to find ;.t;iff .■i!-<l .sprH C n< cds, 

< 
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Orggniv.ali on 

In many instances severe roacling problenis such as-thosc pncountored 
in i^uuPs who have not learned to read require the services of speciaLi'/ed 
profe^u^ionals. It behooves .^aiy organization to look al itself and assess its 
personr.e] in terms of stren;^ths and v/eaknessc^\ This assessment is rather 
.gros;N and is not focused oii subskills.^ In a^ laj[;er section, more specific ' 
skills of the sl^ff%are assej,'sed. ^ 

/ ^ 

no. of individual teachers teaching many subjects • 

no bf residing specialisli; ^(responsible for more than one class) 

no. of teaching teams . ' ./ ^ . * » . 



no. of inmate tutors 



no. of outside tutors 
Otho^r "(e.g., aides, etc.) 



6 




(V) 



IV. (a)- 

if 

Professional Needs 

List bel^w those catej^ories of leachers or pallerns hucl) as team teaching 
which are needed to £itrengthen tlie staff. 

No. Annual 



Category - Needed Year Priority Cbnt (if any 



1) 










2) ' V 










3) 










4) 










5)- 











T 



Paraprofes s ion9l Needs 

List belov/ those categf»ries of paraprcfessionals which would tend to improve 
your program, e.g., aides, tutors, voluul^^ers. 

No. . Annual 

Category Needed Year Priority Cost (if any) 



■1) ' . 










2) 










3) 






1 




. , 

4) • 










5) : 











V. 



Basic Approach 

Any rciuKt^^] pi'ograru wliich is geared to meet individual differences will offer 
?uilive approaches. Li:>ted below is a spectrum of reading approaches. Check 



r 



ti. . y< i.' which you have available 
« ' nlcaning Emphasis 



- ^: 'Vhinj; ci'.phnius is an approach to readinf? instruction used most often in^the 
\\ i rcuUnc; c^^^rics. The principles upon which this approach ds based include: 
e'-u- )<;f .sMon]<l bo dc Kiird broadly to incljiide word recognition, comprehension 
: i*n-M\.ir-Lti!tc,n, appreciation, and application of what is^read to other studies; 

1) ) C ,:ivdviu : !iOnld start by readiiig whole words, sentences, and stories as closely 

' o li'^j v\:n experiences and mtercsts as possible. Silent reading should be 
s^/^^,-c'' iUrcin;.^ L!»e entire program, 

2) ^ ^ Cr>cle llrnphasis 

Cod r>nn i>.nsii <^xs brc*:cn into tv/o sub-categories: phonics and whole word. 
1*:. -h-? ajid l!.*^ \dio:e v.ora approach differ only in tiie sequence in wlnCii letter 
i-c " '^-^I hlc- . 's are inuoduccd. Tn the phonics approach the student Icainis the 
i . : 1 1. lu-r stv/.nds f ii :n and then Cv)mbines them into v/ords. In the whole 

cne^i, word>* Ore intruduce/l fi»: i and the stuc^^--nt develops a sigi»t voeahu- 
e 1; ^ter s.iund.* luvJ blendr; arc introduced. / 

o> Lhtgui.^ties Approach 

Heading;; is studied in relation to language by means of structural linguistics 
The fir-'l ta:~\^ ^ov reading instruction is to give pupils a conscious knov/ledge of the 
ld'4^>.j '(■■ patici-n"; they have mastered at the unconsioUs operational leveL They 
art' tr;u;;ht to read v/ith main emphasis on larger pa^tlerns than v/ords. The approach 
strei-sfSs moving,, as needed, from lai^ger (o snxaller wholes.' 

4) J Modified Alphabet 

Tlie mo<Hfied alphabet contains all of the conventional letters except Q and X. 
Additional char^acters wc?re devised to make up the forty-four different sounds in 
Knglish, Tlicse new characters resemble the traditipnal alphabet visually and each 
eha* acter stands Tor only one speech sound. After studqnts have learned to read v/ilh 
this modified'- alphabet, they swiich to the traditional alphabet for all reading. 

5) Responsive l^nvironment 

A responsive environment approach is: a) a (ype of classroom organi/.ation 
where the tcncht r provid(.'S a Variety of suitable experiences and materials in a ^-^^ 
reiatively un::tructured st:ttiiig and the student may select what he wishes to pursue^ ; 
or li) computer-based reading environment in which the response is controlled by^ - 
prnj;r.amminfv ' 



er|c . ■ • • "» . ifi 



] 'i\>!' ranu'i\c(. 1 .(•arniiif' 



o 



ProjM-ainjiud jn:M riicl i<^n iy ba.scil on inaterinJji lo be learned whicli arc 
presented in s/n.ill ^teps. i<ou\v prof\ranuiied niaterials use a sunple ordered 
sequence nilli (he student uorldiig ^^roni the first Ihrough (he last item. Another 
method, branching., allows the student lo foijow a route through the materials 
based on uimhIs. 



7) 



Jndividuali7cd Jleading Approacli 



Individualized instruetioii (Milails one of two possible approaches: (J) Indi- 
vidual reading of n variety of readitig jnaterial.s is (lie core of the method; each 
student srleetc a book to be r(*ad and {>cMs help onb*v.'h<Mi noedc^d. The teacher 
wo^'Ks with each student to cheek pro^ress and giv<- assistance, (2) A struc- 
tured situation in'v. hich stud^^n1s are given .specific progranimed materials to 
inect th(nr needs. 



P>) 



Language b'xpevience 



Individuals h-irn lo read as they learned to talk from a desire to find out or 
tell soMiflhing. (wan^ple, after individuals hr\e hnd an experience, ih(\v 

discuss ii , Their" eornmem^: are then v.ritten up^ in booklets or on large 
sheets ol paper on the classroom walls. These Uien become the "texts for 
readi?ig" in^:( ruction. 



0) 



Eclectic -.Or Your Ov/n iMix 



^ Thr ecleetic eppro<'ich corribines diLfercnt materia};..* according to iho 
Icachex's perception of student needs. Whatever conibinatix)n of materials is 
sclecled, the approaeh is usually highly dependent on tlie use of basal rt^aders. 
Wor!d>ooks and ollici- supplementary materials accompany the basals. 



V. (a) 



Basic ApproaclKN 



List below those approacJies which you would like lo incorporate into 
your pi\)gram alternatives.. Once identified look up prototype program in 
H e ad i n g H c so u r e e M a n u a a Clearinghouse publication, -and determine 
approxinuite costs. 



(l-'xample) 



O 
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Program TyiJC 



Vf-ar 



1) iMnrlificd Alphabet 



2) 



4) 
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Priority Protolypo 
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i/t/a 



$ X No. of 
Studeni.s 



Tecluuquos or I\UMhodo lop;y 

As there ure ir.any v. ays to Ivach a person to read, it dcsirabje to liavc an 
inventory of tho.<v available to staff. , Once the fcavejitory is aniassed it iKX'omes a 
list of resomces which can be callou upon to meet individual needs. K also will 
ej.rd)le an agency to oQi piiorities in terms of now progrant or technique acquisition. 

1) . Maelune Based 

Instruction dependent upon machines v/hieh nvjy include any machine operating 
on single card inputs; rear screen" projection units v/ith fihnJtrips, record, or 
cass<4le; or eon, outer assisted instruction which requires computer termi'nals in 
the classroom hacked by mejnoi-y and pi'ocossing systemo. 

2) Otlier Programmed (See Section V for definition) 

3) Interactive Media' • 

Interaulive mediated }naterinls a^se a nev/ application of tecl niqucj of pro- 
grammed Inrtruciion and nuxWo devices -dV beipc4 used v;ithin a single •(^< son. After 
a certain amount of instruoiion has been piovidod tlje^Kleut responds m v/riting on 
a work.^hcet. ' The system then confii rns the coppet^respouse and goes on v-ith 
instruction. 

4) ^C'^ am) ngi SiriiioJ^artl^ 

Gamin; /simrlp.lion i^^ a technique in v;hich siu'dents siip.ulate the 'Ve J v/orld''. 
Students must acquire 'AinlLh or gather u^. formation in order to play tlie g^me^ and 
thereby learn both ^o collect and use information. 

5) _ Contracts 

A written pgreexncnt bctv/L-en teaclie-r ano r;tudent in v/hich the sludCxiit agrees to 
reach a certain level of reading skill for which the teacher promises an av;ard. The 
contract is usually v/iittcn to cover very small ti:sks that can be accomplished in 
short time periods. .> 

6) ^Demonstration /Performance 

■- "X. 

The demonstration/perfoimance technique is used" to teach skills through inter- 
action between the teacher aiid one or more students. The aetl/ity or skill to be 
learned is de^p^ionstratcd first as the studerjt(s) observes. The student then performs 
the activity v^hile the tcaeh^F<-ofc:rects or assistij. Through a series of such inter- 
actions; the studenr acquires the skill whiclh the teacher has demonstrated. ^ ^ 

7) D iscussion Grot os 

Instead of imparting iiiforiraiion dircctly'lo the students, the teacher "guit'e.^:^' 
the students by slullfui use<of questions lo explore a subjeet and to dis^c^ver ansv.ers. 
Skillful use of tins technique nniy require spf^cial training but no special .equipment 
or materials. ' 

Q 1 * ^ 

^(^" Lecture (Self-expianators ; i / 
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VL (a) 



Ted uiiquos or Mothoclolpgy 



Needs 

List below, the techniques considered desirable but not presently utilized. 
There may be an inU^rx*ela>tionship between techniques and ^Jeeiion V'-' 
Basic Approaches, e.g., the Moti Basic Lan guuge "Ski l)>s is a scnd'-prograninied 
series; thus^ methodology has l)een determined. Some also require the use 
of machines. f>ce Section V for Suggestions. 



Technique or MelhodotofO' Year Priority Cost(if any) 



1) 








2) 








3) ■ ■ „ 
















5) , • 









List rea.-'ons why additional metliodology, etc. , is desirable: 



•2) 



3) 




VIL 

Studont Grouping 



Different modes or group-sizes permit different types of interaction. 
Check the different types of groups 3^ou utilize most fix^quentJy in your 
program, 

Inchvidualizcd 

Small Groups (5 or lese) 

^ Medium-Sized Groups (5 to 12) 

l.a.r^o Groups (orex- 3 2) 



(1-3) 

10 • 



VIL(a) 



Student Grouping 



During the coming years there is a need to try different student- staff 
arrongernenli;5. Following i.s a projection of these efforts. 



Group Size 


Year 


Priority 


] ) Individualized 






2) Small Groups 






3) Medium-Sized Groups 






4) Lar^^e Groups 







Note; This<<:loes not imply approval or stressing of any particular mode. 

It might v/ell be that a mix of mudes^ depending upon specific objectives 
is most desirable. 



^(14) 
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VIIL 



Any progratn should be evaluated in terms of its oini^jnal objective or 
intent. Listed below are some tec hniques whieh permit (his to luappen. 
Check those which arc utilized in vour insMtution or permit your specific 
type of evaWation to be carried out. 

Teacher-Selected Specific Objectives foi' eacli Student 

^ ^13iagnostic 'tests used to Determine an Individual's Needs 

^Perforniru'ice Measured in Terms of Objectives set for 

^Kach SUkUmiI- 

Records for Knch Individual are .Maintained by Teacher 

Students Informed of Progress 
. ^ ' 

^ Students. Involved in Self- EvaluaUon 

c 

Class 'Kovma Maintainc'd (Mean or Median). 




(■3 H) 



VIIL (a) 



Evaluation 



Following are evaluation IccliniquoH v;hich are not presently being used, 
but would tend to improve the program. 



Technicjue Year Pjm'o r ity^^ Co^>t 



1) 








2) 








3) 








4) 




-,. . -- •»- 




5) 









Note: -Some of the techniques can be achieved vex^y simply. Lists of behavioral 
objective.^ cuid assessment items can be- obtained from the 10X in UCLA, hoH 
Angeles, California, for around $25. 00. From (his list you can develop 
a very satisfactory ^sequence of slalls and employ any methodology in the 
teaching ph^se. 

Diagnostic tests are available from publishers and will give varying amounts 
of infornnalion. An example is the Individual Reading Placement In ventor y 
published by Foll<^»tt. ' 

• ^ 

Gloss norms. cian be maintained to check on program effectiveness at no 
extra expense if standardized tests are now being utilized. 
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IX. 



Flexibility of Adaptability of ProfUU^ni 



Programs which have the built-in ability to bo adapted to changing 
needs arc usually the most viable. Check the phras-os which deseribe your 
program efforts best. 



jrexl adaptions are for mor e than thret* years. 
Text adaptions are for less than three vears. 



^Present materials have been used foi* more than Ihree years. 
PrestMit materials have been used for le.-s than three years. 



Teachers have the ability and/or authorization to select 
materials or make znaterials which are different than 
those provided by the institution. 

^Teachers must follow pre-set curriculum prescribed by 
your institutions 

There are many (three or Uiore) aUc }*nat^ve approaches; e, g. , 
px^ogramnicd, traditional and technological, available to 
teachers who are free to select the njost appropriate. 



ERIC 



IX. (a) 



Program AHcrnalives 

Li^st those program altcrnalivcs presvcntly not available \tinch would 
give more flexibility in decision making by a teacher v/hen conj^idering 
students. Select from among thos^e on Section IX. 



Program Alternatives 


Year 


Priority 


Cost 


r 

1) 








2) 








3) ■ ■ 








■1) 








5) 









Detcr»iHne cor^t (if any) by selecting alternatives and rcscarchitig cost 
factors. rV)r instHneo, if a test is desira'ulo as an additional re^^onrce, 
recur<** co:^t details from publisj)er and enter total as needed* 

If a curriculum designed to use machine based instructioji is determined 
to be important, cost it out v/ith the manufacturer a3id x^^nter total (or phase 
it) in appropriate column. 
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Suppl ies-Coiiyumai) 1 vj^ 

Supply budgets, incltuiiug consumables, have-} been uoloriously low. 
Those materials are uc c essary to carry out programs and should center 
into planninj^ projc^ctions. You mi<xhl iucluch? workbooks, audio and/or 
video tapes, duplicating^ etc. Not volume l)y dollar expenditures. 



Present Kunding Level $ 



X. (a) 

Supplies - Consumables 



Need 



A. Suppli es - Paper for duplicators, pencils, pens, etc. 



1) ■ 








2) " ■ 








3) 








4) 








5) 






• 

0 



B. Consumable Materials - Workbooks, paperbacks, newspapers, magjt^ines 

other expendable reading materials 



Type or TiHe 



Year Priority Add. Co?;t 



ly 








•2) ' ■ 




J' 


A 


3) ■ • . ■ - 








4)' 








5) 
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XL 

' Media I'!q.uipmcnt 



> list those pieces of media equipment. which arc presently 
available. 



Number Presently Available 



e. g. OvcMiiead Projoeior 


1. ' 










• 

* 




~ c V 
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XI. (a) 

0 



If there are subprioritics break out for tiiese purposes. 



1^ qm" p n 1 e ii t n c F c i p.t i o n 




Yoai- 


Priority 


Cost 


1) ■ . 










2) 








• 


•3) 






« 




4) . 










5} 






— ^ — — . 


\ 



Media 'iinj-.;(ient, in the broadest t;cnsc. v;ill include Jilni.strip projectors^ 
IG mm 2i;ulii>n picture proji^c tor.v, olc. liuwcvoV, one pliould consider 
U'cLnok f;'c n ..poroai-hes ( if Ihcy are coiisidOrud dcsiiable ). Tliii-^ may 
invcJvc pu> v^'>.:;;(j of a inachii.ie -ucli-ay the " J'crccptor-ccpc'' i-ncarj.clcd i'iy U.-o 
Pvrccpfao' i)f VLioprnc nL Labs, Corporation for approxi/riiilely $^ COO. 00. or 
a "Craig R.-ac'cr" from. the Craip, CorpiDration for apjjroximalely $250, 00. . 
It would 1)0 h'^'lpful to rt'fer to the Clearingliouso} publication, A Reading 
Pro/j;ro;n T ^e.^ourceMar aial for A]^K Vv'he«Ljcon.yiderij}gf mediated <app'»x^he.s. 



\ .. ■ - 

{■■''. 

t * 
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XIL 

Siaff Teac her Rof>o\u*ces 

e " " " ' — • — — 

Availability and Skills of Teachers - Present 



A. Availability" (How Many?) •' ^ 

. Higl-'ly Skilled ABE (or Juvenile) Teachers o"f Roadin^^ 

T eachers who. have some Background in Reading {3hrs. of or. ) 

^Teachers who have no Background in Reading 

Aides Available lo help with Reading Programs. 



B- Staff Capability Grid (See l^^igiire J on back of following pcgc) 



Staff needs can be iiandled In tv/o or more ways. First, after looking 
over the iSlnul: spaces in youji^ grid you may sec the need for addiliona.! " f 
staff v/itJi special expertise or depth. On^llic other hand, it mny peine to 
the possiHiiitirs for sloff develcpment progra/iis, e. g, , woi^ksliop, summer 
sessions, etc. Per)iaps technical assistance should be considered. 
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XIl/(a) 
Staff Teacher Resources 



Needs 



A. Additional Staff 



> 

i 




Category 


Specific Tj^pe or Activity 


Year 


.Priority 


^ Annual 

Cost 




Example: 


1) Teacher 


Assessment & Prescription 


74 


^ 1 


7,500 


i 




2) 


V 

1 0 












3) 










I 
t 




4) 














5) 











o 



B* Staff Develo}>m e nt Acti vities 
Catogorv Specific T 



Yef^r Priority Cost 



Examijlc: 



1) WQrkfohop 


Developing Objective 3 


74 


1 


250. 00 


2) 










3) 










^) 










5) 











^J^2 consultant days at $100. 00 plus $50.00 supplies 
C. Technical Assistance 

Categox\y Specific Type Year Priority Cosh 

Example 



o 



ERIC 



1 ) Consultant 



2) 



3) 



4) 



Assessment Development 



_5i 

'I' 2 1/2 day.*! ai $100. 00 a day 



74 



500. 00 



❖- S days at ."jSJOC. 00 a day 
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.Figut'c 1 



STAFF CAPAT5ir.ATY tJRlD 



Duxgnosis of BroAd 
Areas of Need 



TFACHER 
NAME 
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PresciMpUon Activities 
Specific j^eading Px^oblems of Individuals 
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'Needs Assessment SiuTimary 



This .nummary, when completed will project youi' interpretation of 
what an optimal program for your reading effort will be/^ It will result 
in a profile which will reflect those quolitics-and characteristics best 
suited to your situation. 

When viewed as a whole, the summary may indicate costs which arc 
unrealistic on a ''one shot" approach. Thus, it is pz^obably wise to think 
ol development in terms of phasing. Here, one should establish a reol- 
istic program plan and lieep it within the constrainis v/hich exist in your 
specific situation. Set priorities givinj^ items whicli are the. most. criti- 
cal the highest rating. The r^:sults will tlien reflect a planned program- 
matic approach to both program improvement and budget development. 



(20 



MINI-SUMMAR Y ' 
I(a ) Space Rcqviiremcnis (Pro.nrami Location) 



Need 


Year 


Pi'iority 


Cost 


1) 








2) 








3) 








4) 








5) 









II. (b) En roll me tit - ABE 



Increase in Students 


Year 


Priority 


Cost 


1) " . - ■ 








2) . 








3) 









III. (b)Hours Per Week 



Increase in Jnscructional Time Year Priority Cost 



i ^ . — , 

1) 








2) 








3) 









. 4 



(27) 



33 



IV. (b) Organ1y>ation 



l^rofossionD.1 Needs 




. X V-- til 


1^1'* io "I'l f'V 




1) • ■ 








r 


2) . ^ 










3) 










Paraprofessional Needs 


Number 


Year 


Priority 


Cost 



J 1 I I i. 

v. (b) Basic Approaches 





Year 


Priority 


.Cost 


1) 








2) 








3) 









V 



VI. (b) Techniques or Methodology, 



Technique 


Year 


Priority 


Cost 


1) 








2) . . 








3) 









VJI. (b) Staff Grouping 



Type 




Year 


Priority 


1) 








2) 
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Mini - Su ni mtxvy (con td ) 
IX, (b) Prot^rani AKernativcs 



c 



* Alternatives 




Year 


y^vio v'liy 


• Cost 


1) 








2) 









X. (b) Supplies - Cdrisumables 



Supplies " ■ ' 


Year 


Priority 


Cost 










2) 5 








3) 








Consunia])los -. Description 


Year 


Priority 


Cost 


f) • 








2) 








3) 




A 

. 1^ II. 1 ■ , 1 ■ ^ ,. ■ III I. » 




b) Media Eqiiipmont 








Type Number - 


Year 


Priority 


Cost 



1) 








2) 








-3) 









< 
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Mini-Summary (contd. ) 



XII. (b) Staff Resources 



A. Staff 



o 



C )~ 

er|c— 



T.vpe or Activity 




Year 


Priority 


Cost 


1) 








2) 








3) 








B. Staff Development Activities 










Type or Activity 




. Year 


Priority 


Costs 


1) 




-.-.^ 


. ^ — : — 


2) 








3) 






^ — ^ 


C. Tcchnicf>l AssistaiK-e 










Type of Activity 




Year 


Priority 


Cost 


1) 








2) 








* 

3) 








Mini- Totals 




Y^ar 




Cost 




a) 




b) . 


\ 

\ Present Yeai'l^v^ $ Available 


c) 




Needed 
Ineroa?:o 


Budget Increase 
Difference 



c) 
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